INQUIRY DESIGN MODEL VRIS |N KENTUCKY

Compelling Question How should we tell the story of busing?

Standards and Practices

e HS.UH.KH.1: Examine how Kentuckians influence and are influenced by major national
developments in U.S. history from 1877-present.

e HS.UH.L.UE.2: Gather information and evidence from credible sources representing a variety of
perspectives relevant to compelling and/or supporting questions in U.S. history.

e HS.UH.I.CC.1 Engage in meaningful discussions/democratic discourse and respect diverse opinions
relevant to compelling and/or supporting questions in U.S. history.

e HS.UH.L.CC.2: Engage in disciplinary thinking and construct arguments, explanations or public
communications relevant to compelling and/or supporting questions in U.S. history.

About this Inquiry:

At the root of this inquiry is a discussion about perspective. This inquiry asks students to select the best
sources that tell the story of busing in Louisville, Kentucky. The majority of the documents center around the
court-ordered busing that was first implemented during the 1975-1976 school year, although there are some
documents from the year before and years after.

The inquiry involves giving students a graphic organizer and 25 documents from this event. Then, students
are tasked with examining these documents and charting them on the graphic organizer. Later, students are
asked to select documents that really stand out and best represent this time period. They will select five out of
the twenty-five original documents that they feel best tell the story of busing and place those, in ranked order,
on a separate mastery graphic organizer. There are a variety of different types of documents—including
photographs, interviews, letters to the editor, videos, and front-page news stories.

The original inquiry was developed for small groups within a general education classroom setting but various
changes can be made to meet students’ needs such as using fewer documents or adapting these documents.
Throughout this inquiry, there are numerous times for discussion among student groups and educators.

Staging the Question

Before starting this inquiry, students would benefit from a general overview of the Civil Rights Movement,
especially focused on Brown v. Board of Education and the Civil Rights Act of 1964. In this inquiry terms
like integration, segregation, desegregation, and discrimination come up frequently. Therefore, learning




academic vocabulary for this topic is very important for students. The accompanying background essay with
vocabulary words is crucial to setting up this inquiry and the included discussion questions can be answered
verbally in large or small groups, written, or not used at all. Louisville students may also benefit from
knowing people within their school, family, or larger community that were impacted by busing. Those stories
may be added to this discussion.

Busing, not just in Louisville, but in other US cities during the 1970s is a
NP ELAYSI OV Vs ENCEN'E complicated story. Some students, residents, and community members found
themselves split between those who were on either side of the issue. Some
found themselves are the far extremes. Arguments and, at times, violence
erupted between anti-busing and pro-busing crowds. In this inquiry, students
are tasked with selecting who’s voice or story gets included. Students will
have to argue, using evidence, how the story of busing in Louisville,
Kentucky should be told.

Students can further research the protests at their school, take a trip to the
Extension University of Louisville Archives to see the newspaper clippings, speak with
an archivist, and listed to more oral histories, or invite a guest speaker to
interview them further about their experience during this time. Students can
also create smaller inquiries or data-based questions for lower-level classes
about busing. Students could create a podcast or other multimedia
presentation for the community about busing and its effects on Louisville.

Taking Informed Action

Students could write letters to the Kentucky Historical Society encouraging support for a historical marker in
the Bittersweet Shopping Center, or another major location of protest, about the busing protests. There is no
known marker that exists in the city at this date. Students can make the case for why one is needed.




LESSON PLAN
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Grade Level: 9-12

Teacher

Time Allotted
for Lesson: 5, 60 min. periods

U.S. History

Compelling Question

e How should we tell the story of busing?

Supporting Questions

e What do primary sources tell us about busing in Louisville?

Central Focus of the Lesson

se of primary and secondary sources to tell the story of busing in Louisville, KY

Context for Learning

This lesson is designed for students who understand the Civil Rights Movement, are familiar with
Brown v. Board of Education, and are familiar with the concept of busing.

Kentucky Academic

Standard(s)

HS.UH.KH.1

HS.UH.I.LUE.2
HS.UH.I.CC.1
HS.UH.I.CC.2




Success Criteria/Learning

Outcomes

e Students will be able to analyze documents and communicate their conclusions about court-
ordered busing in Louisville, Kentucky.

Primary/Secondary

Sources

Students will be using a variety of primary sources in this inquiry. Most of the sources come from the
following: The Courier-Journal, The Louisville Defender, The Louisville Times, WLKY News,
'WAVE News, WDRB News, and WHAS News. Secondary sources were also consulted and are
found in the documents mainly from the following works: Freedom on the Border: An Oral History
of the Civil Rights Movement by Catherine Fosl and Tracy E. K’Meyer; Way Up North in Louisville:
African American Migration in the Urban South, 1930-1970 by Luther Adams, and From Brown to
(Meredith: The Long Struggle for School Desegregation in Louisville, KY 1954-2007 by Tracy E.
K’Meyer.

Formative Performance

Task

Completion of graphic organizer #1 is the formative performance task. During this lesson, the teacher]
should not be the facilitator leading students from document-to-document. Instead, the teacher’s role
is more fluid, moving from group-to-group, observing and filling in when needed. Students are
demonstrating their understanding of the documents and their relation to the larger theme by
completing graphic organizer #1.




Vocabulary

Segregation, integration, desegregation, polarization, equality, racial inequality, demonstration, and
counter-demonstration

Accommodations

Student pairing for groups in crucial in this type of inquiry. Students can be placed in larger or
smaller groups, depending on class size and ability. Additionally, this inquiry can be extended or
shortened to allow for flexibility.

Differentiation

As mentioned previously, this inquiry can be modified in many ways. The amount or type of
documents used can be altered by the teacher to best meet their students’ needs. Student can be given
the opportunity to respond by not using the mastery graphic organizer as originally instructed and
instead be given the choice to create a slide deck, podcast, or other multimedia tool to demonstrate
their learning.

Technology and Materials

Each student group will need a copy of the background essay, a copy of the documents and one copy
of graphic organizer #1 and the mastery graphic organizer (although they do not receive these at the
same time). It is best to keep all documents for each group in a folder so they can access them easily
on days two and three. Note: Some of the documents are videos so each group will need access to a
Chromebook or tablet. Teachers will also need a projector to display the slideshow instructions.




Relevant Background

Information for Teachers

Tensions were very high in the city and county during this event. It is to be noted that not everyone
recalls this as a bright spot for Louisville and know that there may be student guardians that have
strong opinions on busing. The background essay alludes to this idea. Additionally, many students
are bused today in Jefferson County Public Schools. It may need to be clarified that busing today,
although connected, is not the same system as it was then.

**There is a Document #26 that should be assigned only at teacher discretion. This document
contains racial slurs, but may be used to replace any other document in the set.

Lesson Activities

Begin by providing students with the background essay. Have students highlight important
information to help organize their thinking for this inquiry. Students may also discuss the
questions in small or large groups or through writing. There is guidance for educators on how
to do this on the attached slideshow.

Explain to students they will completing a different type of inquiry for this subject. They will
be analyzing a variety of documents about busing—Ilikely more documents than they ever have
for a social studies course. For inquiry models like this, it is best to build student confidence
that they can complete an inquiry like this.

**When doing an inquiry like this, it is beneficial to not tell students that for their summative
assessment they will be choosing five documents to tell the story of busing to prevent skewing
how they look at the sources initially. The majority should believe they are writing an essay
about a topic instead of completing the mastery document. **

Separate students into groups of 3-4 and provide each group with a copy of all 25 documents
in a folder. Each group will need a copy of graphic organizer #1. Emphasize that students will
be working on these documents over the next couple of days, analyzing them, and then
completing the graphic organizer for each document. There is no need for students to go in
order, so if they feel stuck with a document, they can move ahead and revisit later. This
inquiry works best when it is collaborative. Students should be working together, not dividing
the documents and doing them individually. Each student’s handwriting should be evident.
This process will take at least three class periods to complete.




Once all documents have been analyzed, students need to select the five documents they
believe best tell the story of busing in Louisville, KY. Begin by having students organize the
documents into two stacks: helpful and not-so-helpful. From there, introduce the mastery
graphic organizer and their task.

Students will then work on the mastery graphic organizer. Be sure to emphasize that these
documents should be ranked in order, with the first one being the one they feel is most
important or helpful in telling the story of busing. Students will need to synthesize the
documents to tell a cohesive story, describing how the sources go together or, in some cases,
work against each other.

Once students have selected their five documents and completed the mastery graphic
organizer, have them share or discuss with another student group the documents they selected
and why. A large group discussion is highly encouraged and can serve as a debrief for the
whole inquiry. The selection of documents and discussion should occur over two class periods.




How Should We Tell The Story of Busing?

Background Essay:

Above the main entrance doors at
Fairdale High School, in Louisville,
Kentucky’s southend reads a quote by
Malcom X. The quote, a general one about
the importance of education, is a greeting
that would have shocked both African
American students bused to the county
school in the mid 1970s and sparked
outrage by some white community
members.

The landmark 1954 ruling in Brown v.
Board of Education had a profound effect on
school systems across the country.
Louisville was one of them. Not long after
the ruling, President Eisenhower credited
Louisville for its effort in peaceful
integration. The president and local officials
praised the smooth implementation of
policies associated with the Brown decision
in terms of school desegregation. Many
considered public school desegregation as a
win for the city of Louisville’s image as it did
not meet as many obstacles as it did in other
parts of the South (K'Meyer 2013, 15).

In 1941, Louisville had 57 white and
19 black schools; and at one time Louisville
had the state's only black high school:
Central High School. There were, however,
two separate school systems operating in
Jefferson County. There was the city school
district known as Louisville Public Schools
and Jefferson County Schools. In 1975, 54%
of Louisville Public Schools were black while
only 4% of Jefferson County Schools were
black (Wheeler 1977, 1). As the Louisville
Defender pointed out, segregated schools
were a product of segregated housing within
the city. In 1960, 28% of Louisville’s black
population lived in the west end, and that

number grew to 85% by the end of the
decade. This contributed to more polarized
school districts (K'Meyer 2013, 51).

The Civil Rights Act of 1964
threatened to cut federal government
funding to any school determined to be out
of compliance with Brown. The next year,
federal Health, Education, and Welfare
officials visited the county and declared that
schools were segregated and in 1971 the
HEW ordered that the Jefferson County
Board of Education address the lack of
integration in its schools (K'Meyer 2013,
52-54). Numerous groups, including the
NCCAP and the Kentucky Civil Liberties
Union, filed a suit in federal court asking for
a merger of the school system. Eventually,
the case fell to US District Court Judge
James Gordon who ruled that the two
systems had to combine and each school
had to have a certain percentage of African
American students. Thus, creating Jefferson
County Public Schools and setting the stage
for busing in Louisville.

Selected schools and neighborhoods in
Louisville and Jefferson County
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How Should We Tell The Story of Busing?

Busing would begin in the fall of 1975
in Louisville. To meet the percentages,
however, meant that both black and white
students would be bused to schools within
the newly merged school district.
Additionally, parameters were set for how
long busing would be enforced: African
American students would be bused to
formerly white schools in the county for 8 or
9 years of their school careers while white
students, transported to the inner city and
west end, for only 1 to 2 years (K'Meyer
2013, 57).

Busing was met with a lot of
resistance from the white community. Busing
led to violent clashes, demonstrations by the
Ku Klux Klan, student walkouts, and even a
walkout at the local Ford Motor Company
factory (Adams 2010, 193). Today, busing in
JCPS is still a concern. Reports of long bus
rides, who gets transportation, and benefits
and problems with the student assignment
plan still dominate the news cycles. Some
look back on busing with memories of new
opportunities while others recall the dark
times that loomed over the city. Busing
dominated the local headlines of
newspapers and new stations in Louisville
and throughout other parts of the country
during the mid to late 1970s and. With so
much information on busing in Louisville,
how do you tell the story of busing?

Discussion Questions:

1. Is there a difference between
desegregation and integration?

2. Has busing or current district
transportation policies impacted your
current school choice?

3. How do you think busing contributed
to the current transportation problems
in JCPS?

4. Do you think Louisville would have
eventually merged the two school
systems if the court had not ordered it
to?

5. Looking at the map in the reading,
what are some things you notice?

Vocabulary:

Integration: bringing different things together,
usually in history it is about allowing all races to
be together in public spaces.

Polarized: deep division between people who
hold various ideas about a topic or issue

Segregated: Keeping people apart, or away from
others; often based on race or religion
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